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Capstone Project Description 
The goal of this project was to investigate the research question, How does service-
learning promote academic success and language acquisition in secondary English Language 
Learners (ELLs)? The literature review addressing this research question covered how service-
learning can be used as a powerful tool for student motivation and language acquisition in the EL 
(English Language) classroom. Through the examination of this literature, I established a solid 
reasoning for creating a toolkit, complete with an educator’s guide and service-learning 
curriculum, for use within the secondary EL classroom.  
The following project includes a service-learning toolkit: A guide for EL educators and 
an 8-lesson service-learning unit. The purpose of the project is to make the service-learning 
pedagogy more manageable.  By supporting teachers as they begin to explore this method of 
instruction, educators can begin to witness how engaging ELLs in the community in a planned 
and purposeful way benefits all involved. This project begins with an educator’s guidebook 
entitled “Service Learning in the English Language Classroom: An Educator’s Guide.” This brief 
manual introduces teachers to the ideas of service-learning. The guide begins with a definition of 
service-learning and then focuses on the “why?” The guide answers the question, “How can 
service-learning help ELLs?”  Following this, the guide breaks down the elements of service-
learning that are necessary for best practice, followed by the five-stage process of this learning 
tool. This manual is a resource for educators as it tackles how to plan a service-learning project 
and identifies fundamentals planning pieces of classroom field trips, such as parental permission 
slips and locating funding. Finally, this guide also explains how service-learning and the attached 
curriculum can be adapted to meet the needs of every community and every classroom. It also 
includes examples of projects and resources for further study.  
 Following the educator’s guide, the toolkit includes an 8-lesson unit, covering 
approximately 14 to 17 days. It grounded in social and instructional language objectives. The 
lessons purposefully directs students through the stages of planning and carrying out their own 
service-learning project. Educators will act as a guide as students become the drivers of their 
own learning. After establishing appropriate language goals to build language skills and access 
the content, educators will help students do the following: identity community needs, gain 
knowledge about this community need, plan a community project, execute the project in the 
community, reflect on their project, demonstrate their learning, and celebrate their 
accomplishments with their classmates and the community. The curriculum uses the backward 
by design model. Language development is the primary learning goal. While service-learning has 
many secondary benefits, including increased community connectedness and cross-cultural 
understanding, this teaching tool serves as a means to teach the identified language objectives in 
both social and academic language. This framework also allows you, as an educator, to adapt the 
curriculum as needed to fit the needs and language levels of your students. Similarly, the service-
learning project can be easily paired with a number of appropriate content areas, from science to 
language arts, allowing for ample differentiation.  
The intended audience for this project includes EL educators who teach within the high 
school setting and their ELL students in grades 9 through 12. While service-learning has proven 
benefits for all students, for this project and due to its focus on language development, this 
toolkit is meant to be used in the stand-alone EL classroom. The curriculum is adaptable to meet 
the needs of all ELLs. The project is created for small class sizes of 20 or fewer students to allow 
for the greatest ease of organizing outings within the community. This will also allow for 1:1 
relationships with community members during service projects to optimize language exchange. 
My capstone, “Service-Learning and Language Acquisition in the Secondary English 
Language Classroom” addressed the question, “How does service-learning promote academic 
success and language acquisition in secondary English Language Learners (ELLs)? This project 
is a practical application of this idea, serving as an adaptable and straightforward tool for 
improving EL instruction. My goal is for educators to read my capstone project and begin to 
think of the possibilities of applying service-learning in their EL classroom.  
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INTRODUCTION  
In the Spring of 2020, I started my final two courses to complete my Master of 
Arts in Teaching degree at Hamline University. As I was trying to think of topics on 
which to focus my capstone project, my experience working with high school youth even 
before receiving my teaching certificate came to mind. For nearly ten years, I worked as 
the Youth Development Coordinator in an increasingly diverse district in Southern 
Minnesota. My work coordinating programming which bridged the gap between the 
school and community attracted many English Language Learners (ELLs). Students 
formed relationships with community partners and gained valuable academic and social 
skills, often times while simultaneously helping the community. While I did not have the 
capacity to embed this type of intentional community-building and volunteerism into the 
traditional classroom, I witnessed my students’ interest and overall academic success 
rise with participation in my programs. The most successful projects were those that 
followed the service-learning model. Students took ownership in learning about, 
planning, and executing their projects. My experience working with ELLs through my 
position in youth development prompted me to get my English Language (EL) teaching 
certificate. The goal of this project is to share my positive experiences in youth 
development and service-learning when working with ELLs. Service-learning improves 
academic success, promotes connectedness, and builds language acquisition. “Service-
Learning in the English Language Classroom: An EL Educator’s Guide” serves as a 
resource for teachers to learn about and embed service-learning into the EL classroom.  
WHAT IS SERVICE-LEARNING? 
 Service-learning can take a variety of forms from direct-service to advocacy. It 
will look difference in every classroom and every community, but the essential steps will 
stay the same. Service-learning is defined as, “a form of experiential education in which 
students engage in activities that address human and community needs together with 
structured opportunities intentionally designed to promote student learning and 
development” (Jacoby, 1996). Service-learning goes beyond volunteerism because it is 
about purposefully integrating knowledge and skills taught in a classroom into fulfilling a 
community need (McLeod, 2017). Examples of this teaching tool include learning about 
pollination in the classroom while working with city officials to build a bee-friendly 
habitat, hosting a winter coat drive after learning about poverty in the community, and 
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creating community health resources in multiple languages after researching public 
health issues. 
No matter the form a service-learning activity takes, the elements of a successful 
service-learning stay the same. Research shows there are eight standards to ensure 
quality practice. These standards, referred to as the K-12 Service-Learning Standards 
for Quality Practices, were developed by the National Youth Leadership Council (2008). 
They include:  
 
• Duration and Intensity: Service-learning has sufficient duration and intensity to 
address community needs and meet specified outcomes. 
• Link to Curriculum: Service-learning is intentionally used as an instructional 
strategy to meet learning goals and/or content standards. 
• Partnerships: Service-learning partnerships are collaborative, mutually 
beneficial, and address community needs. 
• Meaningful Service: Service-learning actively engages participants in 
meaningful and personally relevant service activities. 
• Youth Voice: Service-learning provides youth with a strong voice in planning, 
implementing, and evaluating service-learning experiences with guidance from 
adults. 
• Diversity: Service-learning promotes understanding of diversity and mutual 
respect among all participants 
• Reflection: Service-learning incorporates multiple challenging reflection activities 
that are ongoing and that prompt deep thinking and analysis about oneself and 
one’s relationship to society. 
• Progress Monitoring: Service-learning engages participants in an ongoing 
process to assess the quality of implementation and progress toward meeting 
specified goals, and uses results for improvement and sustainability. 
 
While incorporating these elements into a student-driven project might seem 
intimidating for any educator to initiate, it should not hinder you from attempting it. No 
service-learning project is ever a failure if it encourages students to connect to the 
community while applying their language skills (McLeod, 2017). Additionally, it is 
important to note that while this pedagogy is complex, service-learning is a journey. You 
will continuously improve as you guide students through this process time and again. 
Finally, the attached curriculum will naturally walk you through these elements to ensure 
all are included as you begin.  
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WHY SERVICE-LEARNING? 
Embedding service-learning into the academic setting is growing across 
disciplines, including in the language classroom. It provides opportunities for language 
learners to practice language in authentic settings. Service-learning makes learning 
more meaningful and strengthens students’ motivation (Bradford, 2005). It also 
improves civic engagement while helping the community (National Youth Leadership 
Council, n.d.). While the practice and research of service-learning in the secondary EL 
classroom is still limited, I argue this is a perfect place to implement this teaching 
strategy for these reasons: 
• Service-learning provides language learners opportunities for genuine 
interactions and language practice through their four modalities (Askildson, et. 
al., 2013).  
• Service-learning provides language learners the opportunity to engage in the 
community in meaningful ways (Elwell and Bean, 2001).  
• Service-learning can be designed to acknowledge, utilize, and celebrate 
students’ home language and culture.  
• Through the reflection component of service-learning, students gain critical 
social-emotional skills (Russell, 2007; Hawkins, 1997).  
• Service-learning improves language learners’ motivation and builds 
ownership (Pellettieri, 2011).  
THE STAGES OF SERVICE LEARNING 
 Service-learning can take a variety of forms, yet the five stages necessary for all 
successful service-learning follow a prescribed path. Successful service-learning 
includes the stages of: investigation, preparation and planning, action, reflection, and 
demonstration (Berger Kaye, 2010). Meaningful service-learning activities engage 
students in the entire process with full transparency. As the teacher, you will act as a 
guide, circling back to the curriculum at every step to ensure it addresses academic 
goals. In this way, your students will watch their classroom learning come alive! Keep in 
mind, these five stages are often intertwined with each other. The attached service-
learning lesson plan incorporates all stages and will serve as a tool to help you plan 








THE 5 STAGES OF SERVICE-LEARNING 
 
Investigation: In the investigation phase, students identify a community to serve and 
asses its needs, selecting one need to address. Students will then begin to research this 
community issue through the media and interviews. Their gained knowledge will help 
them develop a purposeful project.  
Preparation and planning: In this planning phase, students will take the knowledge 
they learned through the investigative stage to begin developing an action plan, 
integrating academic skills with their project. Students will craft a vision statement to 
help guide their project and break down their plan into manageable steps. They will be 
required to think about the planning components of a service-project, such as funding, 
transportation, and necessary partners.  
Action: The action phase is where students will begin working directly in the 
community, culminating all of the knowledge building and planning from the previous 
stages. Students will monitor their progress and reflect during this phase as well, 
making adjustments to help students develop problem-solving skills.  
Reflection: Even after a service project has been completed, there is still work to be 
done on through the service-learning model. While short reflection activities should be 
incorporated into every stage, the reflection phase allows students the opportunity to 
solidify their learning. During this phase, students will connect their classroom learning 
to their service project while developing a deeper understanding of their community 
and making change. 
Demonstration and Celebration: The demonstration phase, combined with the 





Investigation Planning Taking	Action Reflection Demonstration	and	Celebration
Reflection	 Reflection	 Reflection	 Reflection	
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Students will share their experiences with their classmates, the school, and community 
members. Students may choose from a variety of methods to demonstrate their 
learning, such as posters, presentations, or videos. Following the completion of their 
demonstrative pieces, host a showcase or recognition ceremony to celebrate the work 
and accomplishments of the class. 
IN THE COMMUNITY 
Preparation is key to ensure out-of-classroom learning experiences are 
successful for everyone. School policies vary in terms of when and how students are 
able to leave the building. A community’s resources and its accessibly also fluctuate. 
While these elements will have to be closely looked at to accommodate your school and 
community’s specifics, below are a few tips to plan for to allow for the greatest success 
when conducting out-of-classroom learning opportunities.  
Parental and school permission: Be sure to plan for obtaining parental and school 
permission for your students to leave the building. Even if their service-learning activity 
(See: Lesson 5 Taking Action) takes place after the traditional school day, have written 
permission from every student’s parent/guardian before allowing them to participate. 
Determine if your school has a standard permission slip. If so, be sure to translate into 
your students’ home languages. Follow-up phone calls with interpreters might be 
necessary for some homes with limited literacy.  
Adult supervision: When students are off-site for their service-learning activity, ensure 
a trusted adult is present to provide supervision and direction. If you are not able to 
attend, it is necessary that the chaperone has a completed background check with your 
school district. 
Connect with community partners: Communicate with the site(s) of your students’ 
service-learning activity. During the planning portion of your students’ service project 
(See: Lesson Preparing to Take Action), students will develop an activity or project to 
address a community need. Communicate your class project, expectations, and goals 
with potential activity sites so they are fully aware of the project before agreeing to be a 
partner. Prioritize this communication through the project. Following the close of the 
project, celebrate with them. Building this relationship with a community partner will 
benefit your teaching and the students.   
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Funding: Some service-learning projects require funding, especially if bussing is 
required. If funding is not available through the school district for small field trips, look 
into available funding opportunities in the community. Many communities offer mini 
grants up to $300 for service-learning projects. These youth-focused agencies prioritize 
grants written by youth. In addition, approach service clubs and local United Ways for 
opportunities to partner. Develop a budget with your students and think of possible 
expenses, including: materials, snacks, transportation, and equipment.  
Transportation: Students may require transportation to service-learning activity sites. 
Chartered bussing can be expensive, especially if it is required on multiple days or at 
multiple sites. Look into alternatives, such as using a public transportation system. 
Carpooling might also be an option if some of your students are drivers, but be sure to 
check with your school district’s policies before driving students or arranging for 
students to drive together.     
EXAMPLE PROJECTS 
 A quick search online will present you with more examples of service-learning 
projects than you will ever need. While you have probably been aware of or involved in 
a service-learning project at some point, this might be a new experience for many of 
your students. Providing students with some examples of service-learning projects will 
help them understand the elements of a service-learning project and inspire them to 
create similar projects of their own. Here are a few examples of real service-learning 
projects led by youth:  
 
Education: High school students in St. Paul, Minnesota worked with school 
administrators to write a “student to student” handbook for students entering 6th and 9th 
grades. They addressed topics like time management, class attendance, and extra-
curricular activities. Students created a distribution method for this handbook and 
presented it to incoming students (Minnesota Service-Learning Project Collection, n.d.) 
 
Environment: Students from Milwaukee, Wisconsin learned about a local river and the 
environmental effects of pollution. Students then teamed up with local health centers, 
park organizations, and clean water agencies. Following a spring cleanup day, students 
created art using junk that was collected. This sculpture was used as an educational 
tool to teach the community about the importance of cleaning up the river (National 
Coalition for Academic Service-learning, 2012).  
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Poverty: High school students in Chicago, IL learned about how extreme poverty and 
homelessness can affect how prepared a student is for kindergarten. To address school 
preparedness, students worked with a local shelter for women and children. The 
students created a program to provide educational activities, such as workbooks and 
educational game boxes, to preschoolers at the local shelter. In addition, the high 
school students led educational lessons with the children (National Coalition for 
Academic Service-learning, 2012). 
 
Social Change: After learning about Claudette Colvin’s courage when aboard a 
Montgomery city bus in 1955, students in Portland, Maine worked with an art 
department at a local college to create an art panel series to be displayed on local 
buses, using words and themes they learned through their investigation into Claudette 
Colvin (Berger-Kaye, 2010).  
ADDITIONAL RESOURCES 
 If you are interested in learning more about service-learning or if you are 
planning to implement service learning in your EL classroom, I would encourage you to 
explore the service-learning resources below. These are just of a few of the 
phenomenal resources available to assist you with every step of your project.  
 
The Complete Guide to Service Learning: Proven, Practical Ways to Engage 
Students in Civic Responsibility, Academic Curriculum, & Social Action (2010)  
This guide written by Cathryn Berger Kaye is an excellent and in-depth resource for 
those interesting in learning more about service-learning. The guide includes  
 
Engaging Students Through Academic Service-Learning: National Guide to 
Implementing Quality Academic Service-Learning (2012) 
This toolkit, published by the National Coalition for Academic Service Learning, provides 
educators with a step-by-step guide, worksheets, and teacher resources for 
implementing a service-learning project in the classroom. Focusing on quality and 
research-based instruction, the guide backs up each instructional step with research 




Jane Goodall’s Roots & Shoots 
The Roots & Shoots project aims to empower young people to create positive change. 
The website offers resources for both educators and youth to easily start service-
projects, including easy-to-follow lesson plans for the elementary, middle, and school 




National Youth Leadership Council (NYLC) 
NYLC’s mission is to assist young people in becoming civically minded and engaged 
global citizens. NYLC offers professional development opportunities and service-
learning resources for educators as well as students.  
www.nylc.org 
SERVICE-LEARNING UNIT 
The attached service-learning until includes 8 lessons, covering approximately 12 
to 17 class periods. Please keep in mind, this unit serves as a guide and not all 
elements might be appropriate for your students or your classroom. The unit was 
designed using the backwards by design framework based on work by Wiggins and 
McTight (2005). Prior to starting this unit, adapt the learning goals and differentiate the 
content and objectives as needed. As you guide your students through this service-
learning unit, monitor their learning and progress toward these goals.  
 
Unit length and timeline: The unit has been designed to cover a total of 8 lessons, 
many of which will last 2-3 class periods. The lessons can be taught over consecutive 
days, or spread apart over the course of several weeks. Because service-learning 
projects involve bringing students into the community and this requires much 
preparation and planning, the timeline of your service-learning unit will need to be 
adjusted to work around your students’ action projects and active time in the 
community.  
 
Language level: The lessons and accompanying worksheets can be adapted for 
language level, learning and language objectives, and content area. Each lesson 
includes the following areas for development: listening and speaking, vocabulary, 
language functions, reading, and writing. Integrated content (science, social students, 
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language arts, etc.) will vary depending on the selected community issue and service-
project. As a result, it is essential to pre-teach vocabulary relevant to the community 
issue and service-project.  
  
Class size: Depending on your class size, your students’ English language 
proficiencies, and your available resources, it might be necessary to have the entire 
class work on one project. While this might limit some student voice as it will be more 
difficult to come to a classroom consensus on a service project selection, it allows for 
greater oversight and support through each step of the service-learning model.  
 
Class structure: This lesson was designed for a classroom with sheltered English 
language instruction lasting at least 45 minutes per day. However, it would fit 
seamlessly into a co-taught classroom with both ELLs and their non-ELL peers. All 
students will benefit from this learning objectives of service-learning.   
 
Student voice: Incorporating service-learning into the EL classroom has the potential to 
celebrate and utilize your students’ amazing skills, languages, cultures, and ideas. By 
allowing students the opportunity to address issues they feel are important to the 
community, students will feel empowered and they will become drivers of their own 
education. Urge students to use their skillsets and background knowledge. Encouraging 
students to take this initiative allows their abilities to shine and their motivation to grow.  
 
Progress Monitoring and Replication: The attached unit gives students the 
opportunity to reflect on their learning and monitor their progress. As the teacher, be 
sure to reflect on the unit as a whole as you progress through the service-learning cycle. 
Because of the nature of service-learning, this unit can be replicated year-after-year, 
even with the same students. While unexpected challenges are sure to happen no 
matter how experienced you are, both you and your students will become more familiar 






Service-Learning Unit in the EL classroom 
 
 
The embedded language development of this unit focuses on all four key language uses (WIDA 
ELD Standards Framework 2020)-  argue, explain, inform, and narrate. Students will: 
• ARGUE the need for action regarding a community issue and articulate their reasoning. 
• EXPLAIN the purpose and process of service-learning, as well as explain the purpose and 
process of their specific service-learning project.  
• INFORM others about their identified community issue and the results of their project.   
• NARRATE one’s own experiences and identify how we can do better as a community.  
 
The service-learning unit provides students with contextualized practice with discourse, 
sentence, and word/phrase dimensions of academic language targeted in the unit. By the end 
of the unit, students will have the opportunity to develop academic language to argue, explain, 
narrate, and inform others about the importance of a community issue and service-learning. 
This unit was built around WIDA ELA Standards 1 and 2: Language for Social and Instructional 
Purposes and Language for Language Arts. As students identify a community issue for their 
service-learning project, additional key language uses, vocabulary, and language objectives can 
be identified which pair with additional WIDA Language standards and content areas (such as 











Lesson 1: An Introduction to Service-Learning 2 class periods 
Lesson 2: Choosing a Focus 2 class periods 
   Lesson 3: 
Lesson 4: 
Building Knowledge 
Preparing to Take Action 
3 to 4 class periods 
4 class periods 
Lesson 5:  Taking Action 1 to 3 class periods 
Lesson 6: Reflecting 1 class period 
Lesson 7: Demonstrating Learning 1 to 2 class periods 




Lesson 1: An Introduction to Service-Learning 
Before you begin: In this two-day lesson, students will begin to think about the idea of a 
community and how they can make changes to improve it. This lesson encourages positivity, 
self-advocacy, and empathy.  
 
Language:  Vocabulary 
Language Objectives:  
• Students will be able to orally discuss service-learning using the word 
community. 
• Students will be able to orally discuss ways in which the community is 
good and ways in which it can be improved.  
• Students will be able to orally summarize and discuss main ideas of the 
lesson’s three readings.  
• Students will be able to write a declarative statement based off of 
lesson’s readings.  
• Students will be able to discuss the community in condition tense using 









• Photos of the community- maps, local landmarks, school, etc. 
• Readings: “Who Is Greta Thunberg?” by Ann Leonard and Malala’s Story from 
www.Malala.org/malalas-story  
• Notecards for exit cards 
Day 2:  
• Makers, post-its 
• Group chart 
• Reading: “Marley Dias Gets It Done: And So Can You” by Marley Dias 
 
   


















Additional optional readings: 








Activities: Day 1 
Discuss and Introduce vocabulary: 
• On the board, write the question “What is a community?” Following this, write the 
sentence stem “A community is…”  
• Show prepared photos of the students’ community. While showing the photos, allow 
students to answer what community means to them.  
• Provide students with a definition of community and how it can mean different things (i.e. 
it can be a town, a group of people, people at the school, etc.)   
• Then, ask students “How do communities help us?” Write this question on the board 
followed by the sentence stem, “Communities help us by…” Lead a class discussion about 
how communities are helpful to group of people (i.e. They help us with our basic needs and 
give us support, love, etc.)  
• Finally, ask students “How can we help the communities?”  
 
Read:  
Discuss with students how people of all ages can make an impact and help others. Read the 
following options together or have students read individually. These options include:  
 
Greta Thunberg  
Read Chapter 1 of “Who Is Greta Thunberg?” by Ann Leonard.  Clarify vocabulary as you go.  
Ask: What problem did Greta see? How is she trying to solve it?   
 
Malala Yousafzai 
Read Malala’s story from www.Malala.org/malalas-story. Clarify vocabulary as you go.  
Ask: What problem did Malala see? How is she trying to solve it?   
 
Write: 
(Exit Card): Write one example from the readings of how a young person is making a difference. 















 Exit card: 
 
We read about ____________________________. 
 
_______________________________ is making a 






Activities: Day 2 
Review and Discuss: 
“What is a community?” Review/discuss young people who are making a difference in the 
community, providing students with appropriate sentence stems.  
 
Read:  
Introduce another young change marker to the class: Marley Dias 
Read Chapter 1 of “Marley Dias Gets It Done: And So Can You” by Marley Dias. Clarify 
vocabulary as you go.  
 
Discuss: 
Discuss how change matters at the community level as well as the global level. What issue is 
Marley trying to solve? How did Marley’s project start at a local level? Discuss how change 
matters at the community level as well as the global level. Change starts small.  
 
Write, Share, and Discuss:  
Create a large chart for a classroom discussion. Model ways to brainstorm what is good about 
our community. Model ways to come up with ways the community could improve.  
 
Ask students to use post-it notes to record 2+ ideas for both sides. Guide students to generate 
topics that are related to the community and about helping others.  
 
Example: I like our community because we have nice schools.   
Our community would be better if there were more affordable homes for families to live.  
 
Sentence stems for student responses:  
• I like community because… 
• Our community would be better if… 
 















What is good about our 
community?  
What are some ways in 
which our community 
could improve?   
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Lesson 2:  Choosing a Focus 
Before you begin: From the classroom needs chart, students will begin building their service-
learning project. While there are numerous ways to select service-learning projects, it is 
important to filter these choices through an instructional lens. Use the backwards design 
planning framework to identify the instructional goals prior to engaging in student learning. 
This will ensure students’ choices and the direct the project aids in student mastery of academic 
standards.  
 
Language Objectives Vocabulary 
Language Objective:  
• Students will be able to orally discuss 
specific community needs using 
selected vocabulary.  
• Students will be able to describe 
service-learning projects using related 
signal words (e.g., because, as a 
result, then, due to, this led to, in 
order to, for this reason) through 
writing.  
• Students will be able to share their 
prior knowledge about a community 
issue.  
• Students will be able to create 
research questions  with appropriate 












Day 1:  
• Stages of service-learning chart 
• Students’ writing notebooks 
• Examples of school service-learning projects from online research or use examples 
provided in the “Service Learning in the English Language Classroom Guide.” Students 
should have access to the text through print outs or on their personal devices.  
Day 2:  












Review and discuss the community issues chart the class created from Lesson 1.  
 
Evaluate and Discuss: 
How does each community issue fits into a general theme? (i.e. environment, poverty, 
racism, health, etc.).  Define each issue for the students. Discuss/record additional 
community issues within each theme.  
 
Read:  
Together, read examples of service-learning provided in the “Service-Learning in the English 
Language Classroom Guide.  
 
Analyze:  
Ask students to pick one example of a service-learning project in their writing notebook. 
Using signal words, students will problem and solution. Students will write a sentence using 
signal words. Provide signal word examples on board (because, as a result, then, due to, this 
led to, in order to, for this reason) and model an example:  















Ask to students create a visual using their method of choice (paper and pencil, drawing app 
on ipad, etc.) illustrating their example problem and solution.   
 
Discuss: 
Explain to students they will begin their own service-learning project. Show the “5 stages of 




Problem: A river near a school in Wisconsin was polluted.    
 
How students addressed the problem: Students learned 
about pollution. They created a sculpture to teach others 
about the problem.  
 
A river was polluted. As a result, students from a school  
made a sculpture to teach others about pollution.  
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Activities: Day 2 
Review:  
Stages of service-learning. Point to the first box “Investigation,” explaining this is where the 
class will start.   
 
Watch: What is Research? https://www.youtube.com/watch?v=mV0bUQpz468 
 
Discuss: 
What is research? Response sentence stem: Research is… 
 
Why is it important to build knowledge before starting a project?  
Response sentence stem: Research is important because… 
 
Write and Discuss: 
Begin the worksheet: “Learning about a Community Need.”  






















Lesson 3: Building Knowledge 
Before you begin: In this 3-4 day lesson, students will begin to learn more about the problem 
addressed. Students will begin researching their selected issue through the means of local 
newspapers, books, and websites. Pre-select these sources to ensure students have access to 
informative and accurate information. Additionally, chose source with appropriate reading 
levels. Students will also begin to contact community experts for interviews. If possible, invite 
community experts to come to your class so students can interview them in person. Additionally, 
contact bilingual community experts and people-of-color to provide students with the 
opportunity to see themselves in these expert roles.  
  
Language Objectives Vocabulary 
• Students will be able to establish a neutral stance and use 
words to report information (said, reported, according to, 
etc.)  
• Students will be able to identify a credible source.  
• Students will be able to construct questions in order to 
gain more knowledge about a topic.  
• Students will be able to use appropriate discourse when 







• “Building Knowledge: Credible Sources” worksheet 
• Students’ KWL chart 
• Example research  
• Research sources for students (websites, print outs, etc.)  
• Student ipads/electronic devices 
 
Activities: Day 1 
Review: 
• Review KWL chart from Lesson 2.  
 
Class discussion:   
• How did Greta Thunberg start? What made her begin?  
• What is a credible source?  
 
Read, evaluate, and discuss:  
• Lead students through the process of reading credible sources and finding facts. An 
example below is provided related to poverty.  
Fact finding example:  
Visit: https://data.web.health.state.mn.us/poverty_basic 























Activities: Days 2 
Review:  
• Share knowledge learned from Day 1  
 
Brainstorming: 
• Work with students as they begin to brainstorm community experts who might know 
more about this topic. Complete “Building knowledge: Interview” page 1 and 2 as a class. 
Identify enough community experts for students to each share in the interview process. 

















Activities: Days 3 
Review: 
Review community expert charts from Day 2.  
 
Crafting questions for interview:  
• Walk students through questions words and how asking appropriate questions can 
provide us with greater knowledge.  
• As a class, develop 2-3 questions for community experts. Ask students to come up with 3 
more.  
Activities: Days 4 
Review: 
Review questions from Day 3.   
 
Emailing a community expert:    
• Students will reach out to community experts with an email asking for an interview using 
the script provided.  
• Go over guidelines and tips for reaching out to community experts.  
 
Practice interviews:  
• Group students into groups of 2. Students will practice reading the script and interview 
questions to their peer.   
 
Interviews: 
• Check in with students to see if they have arranged for an interview.  The interview 
might take place during class time or outside of class time. Ensure students follow 
through. Provide opportunities for students to conduct interview in a quiet place away 














Lesson 4: Preparing to Take Action 
Before you begin: In this 4- day lesson, students will begin creating their service project. 
Teacher-student meetings will serve as a “check-in” to ensure students projects are possible in 
terms of planning, as well as fit within the instructional framework. See the “Service-Learning in 
the English Language Classroom Guide” for tips related to field trips. Students should assist in 
setting up the service project as much as possible.   
 
Language Objectives Vocabulary 
• Students will be able to argue the 
importance of their project using 
examples.  
• Students will be able to orally discuss 
outcomes using future conditional tense. 
• Students will be able to use ordinal 
numbers to break down projects 




• Service-learning planning worksheets 
 
Activities: Day 1 
Review: 
• Review the “5 Stages of Service-Learning” anchor chart. Explain to students they will be 
moving on to the “planning” portion of the service-learning model.  
 
Discussion and writing a vision statement:   
• Discuss students’ community issues. Ask students what they hope for in the future in 
regards to their community issue. Response sentence stem: In 10 years, I hope 
___________________________________ (community issue) will be  
______________________________________.  If this didn’t happen, it would 
be________________________________________________________.  
• Introduce vision statement worksheet. Model a vision statement.  
• Students will work on creating their own vision statement.  
 









Brainstorming for your service-learning project:  
• Guide students through the “Preparing to Take Action: Brainstorming” worksheet. Model 
a project idea, showing students how it has to be realistic.  
Activities: Day 2  
Brainstorming: 
• Continue to have students work through their brainstorming for a service-learning 
project.  
Teacher check-in:  
• Meet individually with students to go over their project idea. Ensure students are on track 
and their projects ideas fit within your instructional objectives and classroom resources.  
Student mini-presentations: 
• Students will present their project ideas to the class using language to argue the 
importance of their project with examples.  
Project selections:  
• Students will select one service-learning project as a class, or if resources are available, 
students may divide up and complete service-learning projects as groups.  
Activities: Day 3  
Planning:  
• Students will begin to plan all aspects of their service learning project(s), using the 














Activities: Day 4 
Planning:  
• Students will work with you and other students to ensure all aspects of the plannjng 
portion of the service-learning project are carried out. This includes: calling community 




Lesson 5: Taking Action 
Before you begin: In this 1-3 day lesson, students will finally complete their service-learning 
project. This lesson might not happen during the school day depending on transportation, time, 
etc. This portion of the lesson will take a significant amount of planning and coordination on 
your part. See the “Service-Learning in the English Language Classroom Guide” to ensure you’ve 
thought of all arrangements before seeing your students “in action” in the community. Prior to 
leaving for your students’ service-learning project, go over classroom expectations and 
expectation for how to act in the community.  
 
Language Objectives Materials 
• Students will be able to orally discuss the 
purpose of service-learning.  
• Students will be able to use proper social 
discourse with community members.   
 
• Student journals with reflection 
questions. 
• Materials will vary depending on the 
students’ planned project.  
• See the “Service-Learning in the EL 
Classroom Guide” for ideas in relation to 
funding, transportation, etc.  




Student check-in:  
• Prior to leaving for the service-learning field trip, students should check in with you.  
Student service-learning project: 
• Students will take part in their service-learning project. This might take place over the 
course of multiple days. Be present (if possible) at all service-learning projects to act as a 
resource to your students and community members, witness your students in action, 
and take photos (if possible.) Encourage students to participate, push their boundaries, 
make positive community connections, and more.  
Reflection:  
• Provide students with 20 minutes at the close of each service-learning project day to 
reflect in their student writing journals. Sentence starters for reflection are on the 








Lesson 6: Reflecting 
Before you begin: In this 1-day lesson, students will reflect on their service learning project. 
While this lesson uses a writing journal, reflection can be done a number of ways. Research 
various methods online by using the keyword “service-learning reflection methods.”  
 
Language Objectives Vocabulary 
• Students will be able to orally discuss the 
purpose of reflection.  
• Students will be able to reflect on their 
project and how it relates to their 
learning using sentence stems.  
• Students will be able to create closure, 







A slide show with photos from the service-learning day(s) 
 
Activities: Day 1 
Review and listen:  
• Congratulate students for completing their time in the community.  
• Refer to the “5 stages of Service-Learning” model to show students they are only half 
way through the service-learning cycle.  
Photo share:   
• Show the slideshow with photos from the service-learning day.  
• After each photograph, allow students to share 1 memory about their service-learning 
project with their partner. Sentence stem: This is a photo of _____________. It reminds 
me of ________________________________________________________.  
Discuss:  
• Discuss purpose of reflection (deeper level thinking, growth, etc.)  
• Ask:  How do we reflect in other areas of our lives? Create brainstorm bubble with 
students’ answers on the board.  
Write: Students will free write in their writing journals to process their service-learning 







Lesson 7: Demonstrating Learning 
Before you begin: In this 1-2 day lesson, students will demonstrate what they learned through 
their service project. Students will have the option to design their final project to best fit their 
learning-style and service project. Students will present their project in the next lesson during 
the celebration day.  
 
Language Objectives Vocabulary 
• Students will be able to orally contribute to a conversation 
about service-learning and reflect on their learning.  
• Students will be able to orally summarize their community 
issues and service-learning projects.  
• Students will be able to describe experiences with adjectives 
and accurate verb structure via a presentation method of 
choice.  
• Students will be able to use visual representations to support 





• “Demonstrating Your Learning” Worksheet 
• Material necessary for students to complete their project 
 
Activities: Day 1 
Review: 
• Review the “5 Stages of Service-Learning” anchor chart 
• Show students how the final step of service-learning is demonstrating their learning 
and celebrating. 
• Explain they will be creating a project to share their learning. This will be presented at 
the celebration day.  
Discuss:  
• How can we teach others about our community-service project?  
Create:  
• Students will select one type of project to demonstrate their learning and teach 
others. The options include a book in Book Creator, a PowerPoint presentation, a 
video, or a poster. The posters must address all questions included in the 





Lesson 8: Celebrating 
Before you begin: In this one-day lesson, students will celebrate their accomplishments with 
their peers while presenting their final projects that resulted from their service project. Prior to 
beginning this day, think about what factors would make this day feel like a celebration to 
honor your students. Plan for decorations and refreshments, or inviting community partners and 
members of the school community. This class period is a time for your students’ 
accomplishments to take center stage. Below is an example agenda of how to celebrate your 
students’ projects while continuing their learning: 
 
Language Objectives:   Materials 
• Students will be able to orally contribute 
to a conversation about service-learning 
and reflect on their learning.  
• Students will be able to summarize their 
community issues and service-learning 
projects.  
• Students will be able to describe 
experiences. 
• Award certificate  
• Decorations 
• Refreshments 
• Student’s final projects (videos, 
posters, etc.)  
 
Activities 
Welcome & Introductions 
- Welcome students into the class and explain the agenda for the day.  
- Introduce community guests and have students take turns introducing themselves as 
well.  
Student presentations:  
- Students will be asked to present their final project (video, poster, etc.)  
- Ask students the following questions. Response sentence stems should be provided 
on the board:  
o What community issue did you learn about? Why is it important to you? 
Response sentence stem: I learned about __________________________. It is 
important to me because ______________.  
o How did your service-learning project address this issue? Response sentence 
stem: My service-learning project helped with this issue because 
___________________. 
Awards: Present each student with an award certificate related to their community 
involvement. 
Closing/Thank You:  
• Ask students to discuss with a partner (classmate or community partner): 
o How they you continue to help the community? Response sentence stem:  I 
will continue to help the community by ____________________.   
• Thank community members for coming. 
 
 
NAME:     




























What community issue is most important to you?  
         is an issue in our 
community. It important to me because        
             












NAME:     
 
 
My community issue is:                 
  
K-W-L Chart 
What do you know about this issue? 
 
I know…. 
I have seen… 
I hear…. 
What do you want to know about this 
issue? 
 
Questions I have about this topic are… 




   
NAME:     
 
Building Knowledge: Credible Sources 
 
What community issue is important to you?  
 




Look at your questions from your K-W-L chart. Read books, articles, or blogs to help you 
answer these questions. Write facts about what you learned.  
 
Source 1:              
• From           , I learned  
             
                            . 
 
Source 2:              
• According to           , I 
learned             
                .  
 
Source 3:               
•              said     
           .                                                          
 
 
NAME:     
Building Knowledge: Interviews 
What community issue are you researching?  
 
I am researching           .  
 
 
In our community, who would know more 
about this issue? Teachers? Community 
health experts? Environmental groups? 
Complete this flow chart to help you brainstorm who 













NAME:     
Building Knowledge: Interviews 
After identifying people in the community who may know more about this topic, use the Internet 
to gather their contact information. 



















What questions can we ask the community expert(s) to learn more?  
1.             
             
2.                  
             
3.                 
             
4.                  
             
5.                 
             
6.              
             
 
NAME:     
Building Knowledge: Interviews 
With your group, you will reach out to 1-2 potential 
community experts to learn more about your 
community need.  
 
You will:  
 
☐ Step 1:  Email your community expert.  
☐ Step 2: Practice your interview questions  
with your partner.  
☐Step 3:  Reply to your community expert  
within 1-2 days.  
☐ Step 4:  Schedule a time to call your  
community expert with your  
partner.  



















Tips to remember: 
• Use proper capitalization 
and proper punctuation 
when emailing.  
• Be polite! Say please and 
thank you.  
• Check your email at least 
once per day.  
• Respond using full 
sentences.  
 
Hello! My name is       and I am in    grade at 
      . My class is learning about small projects 
that can make a difference in our community. My project will be about   
    . To learn more about this topic, I was hoping you’d be 
able to ask you a few questions because I think you are a community expert in this 
field. Would I be able to set up a time to talk with you over the phone about this 
topic and ask you a few questions? I am available from   to    
Monday through Friday. Thank you! I look forward to talking with you.  
Sincerely,  
     
 
NAME:     
 
 
Step 1: Practice with a partner! Take turns pretending to interview your partner.  
 

















Hello! This is     and I am a 
student at        . 
I emailed you about my community project about  
    .Thank you for taking the 
time to answer my questions. Here is my first 
question…. 
 
(Read through your questions on the back of this 
page and record their answers).  
 
 
Thank you for taking the time to speak with me 
today! Do you have any questions for me? (Answer 
their questions). Thank you and have a great day!  
 
NAME:     
Question 1:  
              
Notes:  
             
              
Question 2:  
              
Notes:  
             
              
 
Question 3:  
              
Notes:  
             
              
Question 4:  
              
Notes:  
             
              
Question 5:  
              
Notes:  
             
              
Question 6:  
              
Notes:  
             
              
NAME:     
Preparing to Take Action: Envisioning Change 
What did you learn from your research and interviews? How can you make an impact related to 
this topic and improve the community? Write a vision statement. 
 
 
We will help make the community of      become a better 
place where            
             
             
             
                      . 
 
This is important to us because         
             
             
             
                                           . 
 
I can help make this happen by         
             
             
             
                                     . 
 
 
NAME:     
Preparing to Take Action: Brainstorming 
Now that you have learned about your community need, it is time to plan your project! What 
might your community project look like? How can you help solve this community issue? 
 
Project Idea How does it address the 
community need?  
Is it realistic?  
  ☐It fits within the length of 
time we have (2-3 days).   
☐It fits without our 
classroom budget.  
☐It will be possible to 
arrange with my classmates’ 
and teacher’s help.  
☐There is a community 
agency/member I can work 
with. 
  ☐It fits within the length of 
time we have (2-3 days).   
☐It fits without our 
classroom budget.  
☐It will be possible to 
arrange with my classmates’ 
and teacher’s help.  
☐There is a community 
agency/member I can work 
with. 
  ☐It fits within the length of 
time we have (2-3 days).   
☐It fits without our 
classroom budget.  
☐It will be possible to 
arrange with my classmates’ 
and teacher’s help.  
☐There is a community 





NAME:     
Preparing to take Action: Action Steps 
Review your project ideas. Which one fits best with the needs of the community and your 
interests? With your teacher, select one project idea. Brainstorm a list of resources necessary 
to complete the project. 
 
 
Project Idea:             
 
When will it take place? (circle all that apply)  
 
Before school    During school  After school  Weekends 
 
How long will the project take?  
 
Start date:      End date:      
 




















What materials are needed?  
 
 
NAME:     
Review your project idea. What must you do in order to complete your project? What steps are 
necessary to make it happen? Break your project idea down into manageable steps. Include who 





























Fourth  Third 
Sixth Fifth 
NAME:     
Reflection 
After each day of service, free write in your writing journals for 20 minutes.  These prompts 
will help guide your writing.  
 
- What happened?  
o I observed… 
o I noticed… 
o I felt… 
- So what?  
o I learned… 
o I made a difference because… 
o I learned the new skill of… 
o I was surprised because… 
o The most important part of the day was when… 
- Now what?  
o I learned my community issue is important because… 
o I made connections with community members addressing this community need 
including… 
o This project is successful because…  
o This project is challenging because… 
o Information I think is critical to share with the community is… 
 
After the final day of service, free write again for 30 minutes. Answer these questions in your 
writing journal.  
 
- What have you learned about yourself? I learned… 
 
- What have you learned about your community? I learned… 
 
- What have you contributed to the community? I have contributed to the community 
by… 
 
- What was the most important lesson you learned? The most important thing I learned 
was… 
 
- If you could do the project again, what would you do differently? If I could so something 
differently, I would… 
 




NAME:     
Demonstrating Your Learning 
It’s time to show what you learned during your project and what you accomplished! Think 
about how you want to share knowledge with your peers and the community.  
 
Step 1.) Choose one of the types of projects below to demonstrate your learning: 
 ☐Create a book on Book Creator. 
 ☐Create a PowerPoint presentation 
 ☐Create a video  
☐Create poster for display 
☐Other:       
  
Step 2.) Begin creating your project! You MUST:  
• Include the title of your project. 
• Include photos of your project.  
• Address these questions: 
o What community issue did you choose?  
o Why did you choose this issue?  
o What project did you plan?  
o What happened during you project? 
o What did you learn from the activity?  
o What’s next? 
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